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Grade Level: Second Grade
Thematic Unit: 2. A. What do we learn in our schools?

Stage 1: Identify Desired Results:

A. Established Goals.

See Unit 2.A Section A for a description of Established goals.

B. Enduring Understandings of Focus in this Theme:

As a result of this theme students will understand that:

Across cultures there is a special place called home where families live and love.

C. Essential Questions of Focus in this Theme:

The following questions will foster student inquiry, understanding, and transfer of
learning in this theme:

Who are our family members and what do they do?

Note: Questions to address in the lessons that lead to the thematic unit essential
questions:

Who are our family members?

How are families same and different in US and in China?
What do families do in US?

What do families do in China?

What are our homes like?

How are homes same and different in US and in China?

D. Outcomes of Focus for this Theme:

As a result of this theme students will gain the following knowledge and skills:
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1. Communication (Interpersonal, Interpretive, and Presentational Modes)*

1.1 Engage in conversations, provide and obtain information, express
feelings and emotions, and exchange opinions (Interpersonal Mode).'

1.1.a ldentify and name family members and rooms in a home;

1.1.b  Ask for/give information about nationality, family members, and
homes;

1.1 ¢ Use language structures such as have/not have, to be/not to be, and
like to verify information about family members, homes, and to
express likes.

1.2 Understand and interpret written and spoken language on a variety of
topics (Interpretive Mode).!

1.2.a ldentify family members, rooms in a home, and common family
sports or recreational activities in China and US;

1.2.b Understand and interpret simple descriptions of families and
homes

1.3 Present information, concepts, and ideas to an audience of listeners or
readers on a variety of topics (Presentational Mode).'

1.3. a Present information about the students’ own families in the US
and their friends’ families in US and China

1.3.b Present information about the students’ homes and their friends’
homes in U.S. and in China

2. Culture

2.1 Practices and Perspectives: Understand that that the communities in
China share similarities and differences in practices with their own
community as reflected in songs, games, foods, and holiday celebrations.

2.1.a  Sing songs from China used by caregivers with young
children;

2.1.b Use greetings and leave-taking behaviors appropriate to the
students in the Chinese culture;

2.2. Products and Perspectives: Understand that communities in China share
similarities and differences in products with their own community.

2.2.a Identify common first names for boys and girls in China;

2.2.b Demonstrate understanding of selected common gestures
from China;

2.2.c Identify members and roles of families in US and China;

! National Standards in Foreign Language Education Project. (2006). Standards for
Foreign Language Learning in the 21 Century. Lawrence, KS: Allen Press.
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2.2.d Identify common living areas within shelters in US and
China;

3. Connections
3.1 Making Connections: Identify members and roles of families;

3.2. Acquiring Information: Identify ways in which cultures are the same
and different in regards to families, homes, and leisure activities.

4. Comparisons

4.1 Language Comparisons: Develop an emerging understanding of the
differences between English and Chinese in terms of sound and writing
system.

4.2. Culture Comparisons: Describe similarities and differences in regards to
family members and homes in the U.S. and in China.

5. Communities

5.1 School and Community: Describe for their own families what they have
learned about families and homes in China and the similarities and
differences with families and homes in US.

5.2 Lifelong Learning: Sing songs, listen to, and/or dramatize folk chants
from the target culture.

Stage 2: Determine Acceptable Evidence of Student Understanding What evidence
will show that students understand?

Theme Performance Tasks:
Interpretive:

a) Interpretive assessment: Whose family are they? The purpose of this task is to
assess if students understand simple descriptions of a family in terms of whose
family they are and how they relate to a student. Pass out the “Whose family
are they” worksheets and students’ family drawings. Hold up a student’s name
as you say who his/her family members are as indicated by their family
drawings. As you say this, have students work individually to write down the
students’ names in the blanks next to their family drawings.

a) Interpretive assessment task: Whose home is this? The purpose of this task is
to assess if students understand simple descriptions of a home in terms of
whose home it is and what the rooms are in this home. Pass out the “Whose
home is this” worksheets. The worksheets should have 3-4 line drawings of
the rooms in different homes and a blank next to each drawing, as well as a
list of student names at the very top. The first item on this worksheet should
be a practice item. Hold up the name of a student and present the rooms in
his/home orally. Model writing down the student’s name in the blank next the
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line drawing in the practice question. Make sure that students understand how
they will complete this task. Begin the assessment by holding up a student’s
name while presenting whose home it is and what rooms are in his/her home.
Allow students time to write down the name in the corresponding blank on the
worksheet.

a) Interpretive assessment task: Whose family is this? The purpose of this task is
to assess if students understand simple descriptions of family members and
what they like to do as a recreational activity. Pass out the “Whose family is
this?” worksheets to students. The worksheet shows 3-4 families performing
their favorite sports or recreational activities. At the top of the worksheet is a
practice item. Hold up a student name while saying who his/her family
members are and what sports or recreational activities they like to do. When
you are finished with the description, write down the student’s name in the
blank next to the practice item and hold the worksheet up for students to see
what you have written down. Make sure that the students understand what
they need to do. Begin the assessment by holding up one student’s name and
describing who his/her family members are and what they like to do. Allow
students time to write down students’ name in the corresponding blank.

Interpersonal:

a) Interpersonal assessment task: “Who arein _ ’s family”. The purpose of
this task is to assess if students can ask and answer questions to find out who
are a student’s family members and use this information to complete a
checklist. Pair up the students according to your estimation of their
proficiency level. Pass out drawings/pictures of Chinese students’ families
with the Chinese students’ name written on the top and drawings/pictures of
American students’ families with the students’ names written on the top. Mark
one of the drawings with a star. Have students put up a barrier between them
so that they don’t see each other’s drawing/picture. Pass out the “who are in

family” worksheets. The worksheet has pictures/drawings of family
members in one column and a blank column marked with a “check mark” in
the second column. Have the students take turns asking who the family
members are in each other’s drawing, beginning with the student whose
drawing/picture has a star start. Have them check off the family members
named by the other student.

b) Interpersonal assessment task: Where is the bear? The purpose of this task is
to assess whether or not students can ask questions using language structures
that they have learned and rooms in a home vocabulary to find out in which
room his/her partner hides a bear. First model this task with a student in your
class so that the students understand what they need to do. Share the rubric
that you will use to assess their performance on this task with the students and
model each level to make sure that they understand what the levels mean. Pair
students up according to their proficiency level. Hand the “Where is the bear”
worksheets, line drawings of rooms in a home, and stuffed panda bear or
brown bear to the first pair of students. Have students put up a barrier in-
between them so that they do not see each other’s line drawing. Gesture for

DRAFT
2009 © Center for Applied Linguistics and National K-12 Foreign Language Resource Center  10.20.09



the students to hide his/her bear. Explain that the purpose of the task for
students to find out where his/her partner hides the bear. Explain also that the
student whose worksheet has a star on it should begin the dialogue. Remind
them that when they find out in which room the bear hides, they should mark
the room with a check mark.

c) Interpersonal communication assessment task: Tell me about your friend’s
family. The purpose of this task is to assess whether or not students can use
the language structure that they have learned and family members vocabulary
to find out who a student’s family members are and what they like to do as a
recreational activity. First model this task with a student so that the students
understand how to complete this assessment. Pair students up according to
your estimation of their proficiency level. Hand a set of “Tell me about your
friend’s family” worksheets to the first pair of students. On one side of the
sheets are the pictures/drawings of a family and family members performing
their favorite sport. On the other side of the sheets is a matrix with family
members in the first column on the left and pictures/drawings of common
family sports or recreational activities in the top row. Have students put up a
barrier in-between them so that they do not see each other’s worksheet. Have
the students whose worksheet has as start on it begin speaking first and ask
questions about the pictures of the family and their favorite sports or
recreational activities on his partner’s worksheet while also noting down this
information by marking the corresponding grid with a “X”. Gesture for the
second student to ask questions and complete the worksheet.

Presentational:

a) Presentational task “Let me introduce my family”: The purpose of this task is
for the students to present their family members. Pass out the rubric for
assessing the students’ performance on this task to the students and students’
family drawings. Model the levels described in the rubric to make sure that
students understand what the levels mean. Have the students take turns
speaking to a microphone linked to free recording software such as Vokie to
introduce their family members. When the student finishes his/her
presentation, have the software play the presentation so that s/he can hear
what s/he has said. Rate their performance on the rubric sheet.

b) Presentational task: My home. The purpose of this task is for the students to
present their homes and rooms in their homes. Pass out students’ drawings of
the rooms in their home and the rubric that you will use to assess their
performance on the presentational task and interpersonal task. Model what
each level looks like in the presentational task described in the rubric and
make sure that they students understand what they mean. Next have students
take turns speak to the microphone connected to free recording software on
your laptop and present their drawings of the rooms in their homes. Have
them say This is my home, followed by the infidel rooms in their homes.
When the students finish their presentation, play the recording for the students
to hear their own presentation while rating their performance on this
presentational task.
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Self-Assessment:

a) Students individually reflect on what they have learned in this unit and
complete the can do self-assessment worksheets.

Stage 3: Plan Learning Experiences

What learning experiences and instruction will enable students to achieve the
desired results in a Lesson?

Lesson 1: | Love My Family!
Outcomes of focus in this lesson: Students will present their family members.
1. Language:

Functions:

Greetings
Leave-taking terms
Asking for / giving information

Vocabulary:
H [ A\ (zhongguorén; Chinese)
FE A (meiguodrén; Americans)
K (jiating; families)
Key Linguistic Structures:
WEIE N (naguérén; What nationality are they?)

— 5 ( yijia; [name of the student]’s family)
XA . (zhéshiwdde [ FKBEA A 4 FK]

2. Content:
3. Culture:
Materials:

a) Pictures of US and Chinese families

b) Picture/drawing of the teacher’s family

c) PowerPoint presentation of members in a family

d) “My Family” worksheets enough for a class of 25-30 students

Procedures:
1) Opening/Warm-up
Show pictures of families in China and U.S. Point to the pictures and say: —Z A\

families and Chinese families.

2) Routine
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a) Show pictures of American families and ask students: Hf[E A\ (ndguérén;
what nationality are they?). Help students say: €[ A (m&iguérén;
Americans).

b) Show picture of Chinese families and ask students: MJf[E A (nigudrén; what
nationality are they?). Help students say: *[E A\ (zhongguérén; Chinese).

3) Review
Review family members.
4) Instructional Activities

a) Show picture or drawing of your family. Say to the students:  ZJfi—%

(__laoshtyijia; Ms. __ ’s family). Show picture of one of your students’
family and say: — % ( yijia; [name of the student]’s family).

b) Show PowerPoint presentation of one family photo. Guide students through
identifying and naming the family members. Help students say: iX &M .
(zhéshiwode  [FKEEL A A4 FK]; Thisismy  [name of the family
member].)

c) Pass out the “My Family” worksheets. Have students work independently to
draw a family picture.

d) Invite students to share his/her drawing with the class. Use one drawing as an
example to present the student’s family members.

e) Assign students to work in pairs and present drawings to each other. Circulate
among the students and observe them presenting their family to each other.
Provide help when necessary. Have student volunteers present their family
drawings to the class.

f) If time, introduce students to the chant: I Have a Family!
BAE K, (woyduyigejia; I have a family)
SERE MK, (xingfudejia; A happy family)
wE ALY, (babahémama; My mom and my dad)
BFBFFAHLH, (gegehéjigjié; My older brother and older sister)
=B B HIRGR, (didihémeiméi; My younger brother and younger sister)
BHEEC. (haiyduwdziji; And me myself)
FERIIZK . (woaiwodejia; I love my family).

5) Closure

Collect pictures and students’ drawings. Signal the end of the class by saying:
PR (xiake; Class is over!). Gesture for the students to stand up and say goodbye to
the students: [AZA/THIL! (tdngxuémenzaijian; Goodbye students!). Have the
students say goodbye to you.
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Lesson 2: Let Me Introduce My Family!

Outcomes of focus in this lesson: Students will introduce their family members to their

friends in the U.S. and in China.
1. Language:
Functions:

Greeting
Identifying
Describing

Vocabulary:
% [E A (me&iguorén; Americans)
Hi[E A (zhongguoérén; Chinese)
K (jia; families)
F:48 (xingfu; happy)
F (wo, me)
= (baba; dad)
44 4% (mama, mom)
A 5F (gege; older brother)
WH4H (jigjig; older sister)
5555 (didihé; younger brother )

IRk ( meimei; younger sister)

Key Linguistic Structures:

MEE N (ndguorén; What country are they from?)

XA —Z. (zhéshi  [name of the student] yijia; Thisis s
family)

2. Content:

3. Culture:

Materials:

a) Pictures of American and Chinese families
b) Students’ family drawings

Procedures:
1) Opening/Warm-up
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As you read each student’s name, have the student raise his/her hand and say: £l
(dao; I am here). Stamp the students’ nametag. Count how many students are in
class and how many are not.

2) Routine

a) Show pictures of American families and ask students: HF[E A (niguoérén;
What country are they from?). Help students say: 32 [E A\ (m&iguorén;
Americans).

b) Show picture of Chinese families and ask students: B [E A\ (niguérén; What
country are they from?). Help students say: #'[& A (zhongguorén; Chinese).

3) Review

Show one student’s family picture. Have the student act out a family member.
Have the other students guess that this person is. Also have other students act out
their family members for others to guess who they are.

4) Instructional Activities

a) Show one student’s drawing. Introduce his family members by saying: 1X /&
—% . (zhéshi [name of the student] y1jia; This is ’s family).
Introduce all of his/her family members.

b) Pass out students’ drawings. Have students stand in two lines facing each
other. Have them use their drawings as a reference and introduce their family
members to each other or to their friends in their partner school in China.

c) Have the students in one line rotate, with the student at the head of the line
moving to the end of the line each time. Continue till the students are back in
their original position.

d) Observe students present their family members to each other. Provide help
when necessary.

e) Reintroduce the chant “I Have A Family”.
HH—1FK, (woyduyigejia; I have a family)
SEMMIZ, (xingfudejia; A happy family)
= MIELY, (babahémama; My mom and my dad)
EFEFFIHAH, (gegehéjigjié; My older brother and older sister)
o ARG, (didihémeimei; My younger brother and younger sister)
WHFLHEC. (haiyduwodziji; And me myself)
FEEZEMK . (woaiwddejia; I love my family).
6) Closure

Collect pictures and students’ drawings. Signal the end of the class by saying:
PR (xiake; Class is over!). Gesture for the students to stand up and say goodbye to
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the students: [/ JHIL! (tdngxuémenzaijian; Goodbye students!). Have the
students say goodbye to you.

Lesson 3: Who are your family?

Outcome of focus in this lesson: Students will use A (ydu; have) to say who their family
members are.

1. Language:
Functions:

Greeting
Leave-taking
Asking for and giving information

Vocabulary:
EHE A (meiguodrén; Americans)
H[E A (zhongguorén; Chinese)
K (jia; families)
S48 (xingfia; happy)
F (wo, me)
1 (baba; dad)
1445 (mama, mom)
A} A} (gege; older brother)
4H4H (jigjig; older sister)
25 2 (didihé; younger brother )

IR UK ( meéimei; younger sister)

Key Linguistic Structures:
WEE A (ndguérén; What country are they from?)
YR B A #E? (nijialiydushui; Who are your family members?)

H (yOu [ XK BE R R P 4 FK]; They are [address terms
for the family members].)

A R [RFAF B A SR o Bk

.....

__ [numerals] [address terms for the siblings])
2. Content:
3. Culture:
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Materials:

a) Pictures of American and Chinese families
b) Students’ family drawings
c) “Who are your family” checklists for a class of 25-30 students

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#| (dao; I am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Have a couple of students take their drawings and introduce their family
members to the class. Have them say this is my family first, followed by all
family members.

2) Routine

a) Show pictures of American families and ask students: M [E A (ndguorén;
What country are they from?). Help students say: & A (m&iguoérén;
Americans). Put the pictures next to a U.S. map.

b) Show picture of Chinese families and ask students: Bl [E| \ (niguérén; What
country are they from?). Help students say: #'[E A (zhongguoérén; Chinese).
Put the pictures next to a Chinese map.
3) Review
Review the chant “I Have a Family!”

4) Instructional Activities.

a) Introduce the “Who are your family” skit. Have one student come to the front
of the classroom and hand him his family drawing. Show the “Who are your
family” checklist that you need to complete.

b) Without seeing the student’s drawing, think aloud and model a friend in China
asking the students about his/her family members: /R 5% .45 1fE?
(nijialiyoushui; Who are your family members?). Model holding the drawing
and say: (you [ K& % 1 ) 2 FK]; They are [address
terms for the family members].).

c) Also model quantifying the number of older/younger brothers or sisters by
saying: 7 [HCHER)A_ [RFRFECALA R 56 sk
__[numerals] [address terms for the siblings]). Check off the family
members on the checklist as you say who they are. Write the number of
siblings next to the check marks.

d) Pass out students’ family drawings and “Who are your family?” checklists.
Guide students through the same process. Allow students to consult their
family drawings. Prompt students to say: 4 [ & 1711 [ &} &F B 4l

DRAFT

2009 © Center for Applied Linguistics and National K-12 Foreign Language Resource Center ~ 10.20.09
13



e) Have students chant the chant: [ Have a Family! Include members of extended
family if time allows.

FTH MK, (woyduyigejia; I have a family)

wE ALY, (babahémama; My mom and my dad)

BFEFFAHEH, (gegehéjigjié; My older brother and older sister)

B B AR GR, (didihémeéimei; My younger brother and younger sister)
BHEEC. (haiyduwdziji; And me myself)

PERMIZK . (woaiwodejia; I love my family).

f) Transition to Chinese families. Show family pictures of students in your

partner school. Have students look at the pictures and ask them: FHEEH
HE? ( jialiyoushui; Who are ’s family?)
5) Closure:

Collect pictures and students’ drawings. Signal the end of the class by saying:
PR (xiake; Class is over!). Gesture for the students to stand up and say goodbye to
the students: [FAZAITHIL! (tdngxuémenzaijian; Goodbye students!). Have the
students say goodbye to you.

Lesson 4. Who are my Chinese friends’ families?

Outcomes of focus in this lesson: Students will use 5 (you; have) to say who their
Chinese friends’ family members are.

1. Language:
Functions:

Greeting
Leave-taking terms
Asking for / Giving Information

Vocabulary:
F[E N (m&iguodrén; Americans)
H[E A (zhongguorén; Chinese)
K (jia; families)
S48 (xingfa; happy)
F (wo, me)
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=2 (baba; dad)
I8 (mama, mom)
B} FF (gegg; older brother)
4H4H (jigjig; older sister)
5 5 (didihé; younger brother )
gR Gk ( meéimei; younger sister)
Key Linguistic Structures:
 FHBEAHUE? (_ jiallydushui; Who are s family members?)

H (you [ XK E % R P 4 FK]; They are [address terms
for the family members].)

A A (AR e A S o Bk

.....

__[numerals]  [address terms for the siblings])
2. Content:
3. Culture:
Materials:

a) Pictures of American and Chinese families

b) Pictures of the family of the students in China

c) “Who Are My Chinese Friends’ Family” worksheets for a class of 25-30 students
Procedures:

1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#| (dao; I am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Have a couple of students take their drawings and introduce their family
members to the class. Have them say this is my family first, followed by every
family member.

2) Routines

a) Show pictures of American families and ask students: M [E A (ndguoérén;
What country are they from?). Help students say: & A (m&iguoérén;
Americans). Put the pictures next to a U.S. map.

b) Show pictures of Chinese families and ask students: ¥ [E A (ndgudrén; What
country are they from?). Help students say: #'[E A (zhongguoérén; Chinese).
Put the pictures next to a Chinese map.

3) Review
DRAFT
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Review the chant “I Have a Family”.
4) Instructional Activities

a) Show students pictures of the family of their friends in their partner school in
China. Help students say: —% ( yijia; ’s family).

b) Introduce the “Who Are My Chinese Friend’s Family” skit. Invite one student
to work with you. Show the “Who Are My Chinese Friend’s Family” skit.
Have him/her take the student’s family picture and hide it from you.

c) Askthestudent,  [*AERATFIHXEAU? (_ [xuéshéngdemingzi]
jialiyoushui; Who are ~ ’s family?). Have the student look at the picture and
say: A o (you ; S/he has .). Use “check mark™ to
indicate who the student’s family members are.

d) Use another family picture as an example, and guide students through the
same process.

e) Assign students to work in pairs. Pass out the “Who are my Chinese friends’
family?” worksheet and family pictures of the students in your partner school
in China. Have the students ask each other questions to find out who their
family members are. Use check marks to indicate who they are.

f) Walk around and observe students working in pairs. Provide help when
necessary.

5) Closure:
Collect pictures and students’ drawings. Signal the end of the class by saying:
P (xidke; Class is over!). Gesture for the students to stand up and say goodbye to

the students: [A]224/ 1 JL ! (tdngxuémenzaijian; Goodbye students!). Have the
students say goodbye to you.

Lesson 5: Let’s find out who has...

Outcome of focus in this lesson: Students will use the question /{4 ? (ni you ;
Do you have ?) to find out who are in their friends’ family and who are in the
family of their friends in their partner school in China.
1. Language:
Functions:
Greeting

Leave-taking
Asking for / giving information

Vocabulary:

EHE A (meiguodrén; Americans)
H[E A (zhongguorén; Chinese)
Key Linguistic Structures:
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HEE A (nigudrén; What country are they from?)
WA (REER A FR)?

(niyou __ [jiatingchéngyudndemingchéng]
WA ?(shuiydbu  ;Whohas )
2. Content:
3. Culture:
Materials:

a) Family pictures
b) Students’ family drawings
c) “Let’s find out who has ...” surveys enough for a class of 25-30 students

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#| (dao; I am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Have a couple of students take their drawings and introduce their family
members to the class. Have them say this is my family first, followed by
introducing their family members.

2) Routine

a) Show pictures of American families and ask students: M [E A (ndguoérén;
What country are they from?). Help students say: 3¢ [E A (m&iguoérén;
Americans). Put the pictures next to a U.S. map.

b) Show picture of Chinese families and ask students: Bl [E \ (niguérén; What
country are they from?). Help students say: #'[E A\ (zhongguoérén; Chinese).
Put the pictures next to a Chinese map.

3) Review

Show family pictures. Cover up one family member and ask students: #EA I,
7?7 (shuibtjianle; Who is missing?). Have the students take turn guessing who is
missing.

4) Instructional Activities

a) Introduce the “Find out who has ...” survey that has no more than six
questions about families of the students in your class and in your partner
school. Model asking one student (who happens to have the family member in
the example) the example question on the worksheet: /R (FKEERK R
2H)?  (niydu [jiatingchéngyuandemingcheéng]; Do you have a
[family member address terms]?). Write down the student’s name in the blank
next to the question.
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b) Have a number of students act as their friends in their partner school in China.
Put a Chinese nametag on them and pass out their family pictures. Have the
other students act as themselves.

c) Pass out the “Find out who has...” surveys. Have the students walk around in
the classroom, and ask each other question: /{5 ? (niySu ; Do
you have a ). Include pets if possible. Have the students who act as their
Chinese friends consult the family pictures handed to them.

d) Have the students write down their findings in the blanks next to the questions
on the worksheet. Allow students time to finish the survey. Have student
volunteers share their findings with the rest of the class.

e) Transition to the “Whose family are they” interpretive assessment. Pass out
the “Whose family are they” worksheets that have four family pictures on
them and a list of student names. As you introduce one student, and his/her
family, instruct the students to work individually and write down the student’
name in the blank next to his/her family members. Make sure that students
understand how to complete the worksheets.

5) Closure:

Collect the surveys. Signal the end of the class by saying: [ (xiaké; Class is
over!). Gesture for the students to stand up and say goodbye to the students: [F]%#
fITH LY (tongxuémenzaijian; Goodbye students!). Have the students say
goodbye to you.

Lesson 6: Assessment of Presentational and Interpretive Communication: Let me
introduce my family and Whose family are they?

Outcomes of focus in this lesson: Student will complete an interpretive task and a
presentational task.

1. Language:
Functions:

Greeting
Leave-taking terms
Asking for / giving information

Vocabulary:
Vocabulary learned in Lessons 1-5.
Key Linguistic Structures:

Key linguistic structure learned in Lessons 1-5.

2. Content:
3. Culture:
Materials:
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a) Rubrics for assessing the presentational task
b) Students’ family drawings
c) “Whose family are they” worksheets enough for a class of 25-30 students

d) “Who are in ’s family” worksheet
e) Family drawing of an American student and a Chinese student
f) Laptop

g) Microphone
Procedures:
1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say: %
(dao; I am here). Stamp the students’ nametag. Count how many students are in
class and how many are not.

2) Instructional Activities

b) Presentational task “Let me introduce my family”: Pass out the rubric for
assessing the students’ performance on this task to the students and students’
family drawings. Model the levels described in the rubric to make sure that
students understand what the levels mean. Have the students take turns
speaking to a microphone linked to free recording software such as Vokie to
introduce their family members. When the student finishes his/her
presentation, have the software play the presentation so that s/he can hear
what s/he has said. Rate their performance on the rubric sheet.

c) Interpretive assessment: Whose family are they? Pass out the “Whose family
are they” worksheets. Hold up a student’s name as you say who his/her family
members are as indicated by their family drawings. As you say this, have
students work individually to write down the students’ names in the blanks
next to their family drawings. Collect the worksheets.

d) Introduce the “Who are in __ ’s family” interpersonal assessment task.
Model the task with a student. Take a drawing of a Chinese student’s family
with the Chinese student’s name written on the top. Have the student take the
family drawing of an American student’s family with the American student’s
name written on the top.

e) Passout the “who arein ___ ’s family” worksheet. The worksheet has
pictures/drawing of family members in one column and a blank column
marked with a “check mark™ in the second column. Model asking the student:

FKHEAUE? ( jialiyoushui; Who are in s family). Have the
student look at the family drawing and say: A (you ; S/he has ).
Check off the family members named by the student.

f) Repeat this with additional volunteers so that they become familiar with what
they are going to do. Go over the rubric for assessing their performance on
this task. Make sure that you model each of the levels in the rubric.

3) Closure:
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Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the

students to stand up and say goodbye to the students: [/ 2% ] H I, !

(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 7: Assessment of Interpersonal Communication: Who are your friend’s

family?
Outcomes of focus: Students will complete an interpersonal assessment task.
1. Language:

Functions:

Greeting
Leave-taking terms
Asking for /giving information

Vocabulary:
Vocabulary learned in lesson 1-5
Key Linguistic Structures:

Key linguistic structures learned in lesson 1-5.

2. Content:
3. Culture:
Materials:
a) Whoarein  ’s family” worksheets

b) Family drawings of American and Chinese students
c) Pictures of homes in US and in China

Procedures:

1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say: %
(dao; I am here). Stamp the students’ nametag. Count how many students are in
class and how many are not.

2) Interpersonal performance assessment:

a) “Whoarein  ’sfamily” interpersonal assessment task: Pair up the
students according to your estimation of their proficiency level. Pass out
drawings/pictures of Chinese students’ families with the Chinese students’
name written on the top and drawings/pictures of American students’ families
with the students’ names written on the top. Mark one of the drawings with a
star. Have students put up a barrier between them so that they don’t see each
other’s drawing/picture.
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b) Pass out the “who are in your family” worksheets. The worksheet has
pictures/drawings of family members in one column and a blank column
marked with a “check mark” in the second column.

c) Have the students take turns asking who the family members are in each
other’s drawing. Have the student whose drawing/picture has a star start first.
Have them check off the family members named by the other student.

d) If time, transition to homes by showing pictures of homes in U.S. and China.

3) Closure:

Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [&] 274 ] H I !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 8: This is My Home!
Outcome of focus in this lesson: Students will say the names of the rooms in their homes.
1. Language:

Functions:

Greeting

Leave-taking

Describing

Asking for / giving information

Vocabulary:
% (jia; home)
& T (canting; dining room)
J&t )5 (chufang; kitchen)
®JT (kétinghé; living room)
fif % (woshi; bedroom)
MR = (dixiashi; basement)

Key linguistics structures:

L MIE( dejia; ’s home)
2. Content:
3. Culture:
Materials:

a) Pictures of homes from around the world, including US and China
b) Picture of a typical US house
c) PowerPoint presentation of rooms in a house
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Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#| (dao; T am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Show pictures of homes from around the world. Ask students what they are.
Help students say: 5% (jia; homes).

2) Routine
Show pictures of students’ homes in China and US. Put family pictures next to
their homes. Help students remember and say: HEE dejia; s
home).

3) Review

Review family members.
4) Instructional Activities

a) Focus students’ attention on one student’s home or a typical U.S. house. Put a
family picture next to the home. Ask students what it is. Help students

remember: % (jia; home) and BN NEAEASHE
( [xuéshéngdemingzi ]dejia; ’s[name of the student] home).

b) Go over the rooms in the house on a PowerPoint presentation or use picture
cards. The rooms are: living room, kitchen, dining room, bedroom, and
hallway.

c) Hide pictures of the rooms in the house in a mystery box. Act mysterious and
pull them out. Have the students identify and name them.

d) Introduce the “This is my home” chant. Show pictures of the corresponding
rooms as you say the chant to help students understand it.

X 2RI ZK, (zhéshiwodejia; This is my home.)
BT FJ5F 5, (cantinghéchtfang; This is the dining room and the kitchen)
BT MR =, (ketinghéwoshi; This is the living room and the bedroom)
A R =, (haiyoudixiashi; There is also a basement)
PRZILAIZEK . (woaiwodejia; I love my home.)

5) Closure:

Signal the end of the class by saying: [ (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F] =4 1H I, !
(tébngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 9: What is my home like?
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Outcomes of focus in this lesson: Students will say a chant about their homes.
1. Language:
Functions:

Greeting

Leave-taking terms

Describing

Asking for / giving information

Vocabulary:
% (jia; home)
T (canting; dining room)
J&F 5 (chufang; kitchen)
T (kétinghé; living room)
fif % (woshi; bedroom)

MR = (dixiashi; basement)

Key Linguistic Structures:
1 BN ? (zaiketinglima; Is it in ?)
TE/ANTE (zai/buzai; Yes/No)

2. Content:
3. Culture:
Materials:

a) Pictures of homes from around the world, including China and US

b) Picture of a typical US house

c) “Rooms in the house” worksheets enough for a class of 25-30 students
d) Stuffed teddy bears

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#l (dao; I am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Show pictures of homes from around the world. Ask students what they are.
Help students say: % (jia; homes).

2) Routine
Show pictures of students’ homes in China and US. Put family pictures next to
their homes. Help students remember and say: I ( dejia; ’S
home).
3) Review
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Place picture of rooms in the house face down in a grid on the whiteboard. Have
student volunteer come to the front of the whiteboard and touch the pictures with
a magic stick for the other students in the room to guess. Turn the picture face up
to let students verify whether their guesses are correct.

4) Instructional Activities

a) Re-introduce the rooms in a home wall dictionary and go over them on a
PowerPoint presentation. Help students name the rooms as you go over them.

b) Re-introduce the “This is my home” chant. Encourage students to point to the
pictures on the wall as they chant the words. Help students follow along.

XA, (zhéshiwodejia; This is my home.)

B [T FJE 5, (cantinghéchtifang; This is the dining room and the kitchen)
BT AR, (kétinghéwoshi; This is the living room and the bedroom)
A MR =, (haiydudixiashi; There is also a basement)

FEEZEM K. (woaiwddejia; I love my home.)

c) Introduce the “Where is teddy bear” skit. Show two “rooms in a home”
worksheets and two cute teddy bears. Invite a student volunteer to the front
the class and hand him/her the worksheet and teddy bear. Secretly hide the
teddy bear in one of the rooms. Also gesture for the student to hide his/her
bear in one of the rooms.

d) Without seeing where the student hides his/her teddy bear, model asking the
student: /NEELERF HL ? (xifoxiongzainili; Where is the teddy bear?). Model
guessing where the teddy bear is: 7/E%/T B 15 ? (zaikétinglima; Is it in the
living room?). Help the student say: 7/ (zai/buzai; Yes/No). Continue
guessing till you find out where the teddy bear hides.

e) Model this with additional students. Next assign students to work in pairs.
Pass out the “Where is the teddy bear?” worksheets and stuffed teddy bears.
Guide students through the same process. Ask students where the teddy bear

is and help them say: 7E/AN7E (zai/buzai; Yes/No).
5) Closure:

Signal the end of the class by saying: T (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F]==A1H I, !
(tdbngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 10: Where is the teddy bear?

Outcome of focus in this lesson: Students will use 7F. (zai; to be) or /N7 (buizai; not to be)
to verify where someone/something is.

1. Language:
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Functions:

Greeting

Leave-taking

Describing

Asking for / giving information

Vocabulary:
% (jia; home)
T (canting; dining room)
J&t )5 (chufang; kitchen)
T (kétinghé; living room)
fif % (woshi; bedroom)

MR = (dixiashi; basement)

Key Linguistic Structures:

X2 (zhéshiwddejia; This is )
£ Hg? (zaikétinglima,; Is it in ?)
TE/ANTE (zai/buzai; Yes/No)
A AFE? ( shishé meyang; What is/are like?)
2. Content:
3. Culture:
Materials:

a) Pictures of homes from around the world, including China and US

b) “Rooms in the house” picture dictionary

c) “Rooms in the house” worksheets enough for a class of 25-30 students
d) Stuffed teddy bears

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#l (dao; I am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Show pictures of homes from around the world. Ask students what they are.
Help students say: %% (jia; homes).

2) Routine
Show pictures of students’ homes in China and US. Put family pictures next to
their homes. Help students remember and say: P2 ( dejia; s
home).
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3) Review
Review the chant: This is my home.
4) Instructional Activities

a) Reintroduce the “rooms in my house” picture dictionary. Show pictures of the
rooms in a house and help student remember their names.

b) Reintroduce the “where is the teddy bear” skit. Hide a stuffed teddy bear in
one of the rooms. Without showing the where it hides, model asking /) fE7E
B EL? (xidoxiongzaindli; Where is the teddy bear?). 1E45 /T B0 ?
(zaikétinglima; Is it in the living room?). Model saying 7E/AN7E (zai/buzai; to
be/not to be) till you find the teddy bear.

c) Assign students to work in pairs. Pass out the “where is the teddy bear”
worksheets and stuffed teddy bears. Have the students put up a barrier in
between them so that they could not see where their partner hides the bear.
Guide students through the same process. Prompt the students to say 7£/ /7
(zai/buzai; to be/not to be) till they find the teddy bear.

d) Model presenting “My Home”. Show a picture of your home and rooms in
your home. Say 1X &)X (zhéshiwddejia; This is my home). Also model
introducing the individual rooms in the house. Put a heart next to the pictures
and say: T Z MK (woaiwddejia; I love my home).

e) Transition to homes of students in China. Show pictures of their homes. Act
curious and say: H E/NA A K R AFE?
(zhongguoxidopéngyoudejiashishé yang; What are our Chinese friends’
homes like?). Go over the rooms in their homes on a PowerPoint or using a
picture dictionary.

5) Closure:

Signal the end of the class by saying: T (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [/ %47 H I, !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 11: Where is the panda bear?

Outcome of focus in this lesson: Students will use 7 (zai, to be) or /N{E (buizai; not to be)
to verify where someone or something is.

1. Language:
Functions:

Greeting

Leave-taking

Describing

Asking for/giving information
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Vocabulary:
% (jia; home)
% JT (canting; dining room)
J&f 55 (chufang; kitchen)
& T (kétinghé; living room)
fif % (woshi; bedroom)
Key Linguistic Structures:
7t B4 ? (zajkétinglima; Is it in ?)
TE/NTE (zai/buzai; Yes/No)

R L — A/ B AN —#£? (ndlliyiyang/nilibuylyang; How are they the
same?/How are they different?).

2. Content:
3. Culture:
Materials:

a) Pictures of homes from around the world, including China and US
b) PowerPoint presentation of “rooms in a Chinese house”

c) Poster of rooms in a Chinese house

d) Stuffed panda bears

e) Picture cards of rooms in a Chinese home

f) Picture cards of rooms in a US home

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#l (dao; I am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Have a couple of students show pictures of their homes and present the homes
to the class.

2) Routine
Show pictures of students’ homes in China. Put family pictures next to their
homes. Help students remember and say: e dejia; ’s home).
3) Review

Play a game. Have one student take the “where is the teddy bear?”” worksheet, and
secretly hide the teddy bear in one of the rooms. Ask questions about where the
teddy bear is till you find it. Allow students the opportunity to lead the game.

4) Instructional Activities

a) Reintroduce rooms in a Chinese home. Go over the rooms on a PowerPoint or
using picture cards.
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b) Introduce the “Where is the Panda bear” skit. Place posters of the rooms in a
Chinese home in the corners of the classroom. Have one student come to the
front of the class and hide stuffed panda bear in one of the corners. Model
asking the student: /NREJG7EME BL? (xidoxiongmaozainili; Where is the
panda bear?), 7E% /T B ? (zaikétinglima; Is it in the living room?). Model
saying: 1E//ME. (zai/buzai; Yes, it is/No, it isn’t). Ask if the panda bear
hides in other rooms till you find where the panda bear is.

c) Play the “Where does the panda bear hide?”” game. Divide the students into
two teams. Have one student from each team act as two hosts for this activity.
Have them each take a stuffed panda bear, walk around the room and secretly
hide it behind one of the posters. Have student volunteers from each group
take turns asking the host of the other team where the panda bears hides. Set a
time limit. Those who find out where the panda bear hides within the time
limit become new hosts.

d) Introduce the “What is same/different about our homes” skit. Place picture
cards of the rooms in the home of a student in China and the rooms in the
home of a student in your class next to each other. Ask students, ¥ B — /W
BHA—FE? (niliylyang/nalibuyiyang; How are they the same?/How are they
different?). Think aloud and compare the Chinese and American homes.

5) Closure:

Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [/ 2% ] H I, !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 12: What is the same and different about our homes?

Outcome of focus in this lesson: Students will use a ven diagram and “4™ to tell the
seminaries and differences between a Chinese home and an American home.

1. Language:
Functions:

Greetings

Leave-taking terms
Describing

Asking for/giving information

Vocabulary:
% (jia; home)
T (canting; dining room)
J&t )5 (chufang; kitchen)
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ZJT (kétinghé; living room)

fib = (woshi; bedroom)
bR % (dixiashi; basement)
Key Linguistic Structures:

W8 B — £/ A —#£? (ndliylyang/buylyang; How are they the

same/different?)
_ WIEHEA [5 1] ) 44 FR](
dejiayou/méiyou [ fangjiandemingchéng];  ’s home has/does
not have [names of the rooms]
2. Content:
3. Culture:
Materials:

a) Pictures of students’ homes in China

b) Pictures of the rooms in a Chinese home

c) Pictures of rooms in an American home

d) Line drawings of the rooms in a Chinese student’s home and an American
student’s home enough for a class of 25-30 students

e) “What is the same and different” ven diagrams for students to compare the rooms
in an American home and the rooms in a Chinese home

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#l| (dao; I am here). Stamp the students’ nametag. Count how many students
are in class and how many are not.

b) Have a couple of students show pictures of their homes and present the homes
to the class.

2) Routine
Show pictures of students’ homes in China. Put family pictures next to their
homes. Help students remember and say: e dejia; ’s home).
3) Review

Show pictures of the rooms in a Chinese home arranged in a grid on the
whiteboard. Remove one picture at a time and have students tell what room is
missing. Allow every student the opportunity to say the name of the rooms.

4) Instructional Activities

a) Reintroduce the “What is the same/different about our homes” skit. Take
pictures of the rooms in a Chinese home and an American home and place
them on your desk.
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b) Place two hoola hoops on the floor. Label them respectively with a Chinese
map and a US map. Have students take turns picking up the cards, name them
and place them in one of the hoola hoops.

c) Pull hoops closer so that they overlap a lot. While pointing to the overlap, ask
students: W§ H.—#4£? (niliyiyang; How are they the same?). Pick up pictures
of the rooms that are in both homes in the overlapping part between the two

hoops while saying: XA GRS [

dejiayou [ fangjiandemingchéng];  ’s home has [names of
the rooms]) and XA AEENEZ S [

dejiayéyou [ fangjiandemingchéng];  ’s home has [names

of the rooms] too). Help students follow along.

d) Next ask students, H§ B AN—4£? (nilibuylyang; How are they different?).
Pick up pictures of the room/place that only the Chinese home or American

home has in one of the hoops while saying  HIZFEH (5 [E) 1 44
( dejiaméiyou [ fangjiandemingchéng];  ’s home does
not have [names of the rooms]). Help students follow along.

e) Assign students to work in pairs. Hand out line drawings of the rooms in a
Chinese student’s home and an American student’s home to the students. Also
hand out the “what is the same and different” venn diagrams. Have the student
cut out the rooms that both homes have in the overlapping part in the venn
diagram. Also help them correctly place the rooms that belong only to the
Chinese home or an American home.

f) Circulate among the students and help them talk about the differences and
similarities. If time, allow students to present their venn diagram to the class.

5) Closure:

Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F]==A1H I, !
(tébngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 13: Assessment of Interpretive and Presentational Communication: This is
my home and Whose home is this?

Outcomes of focus in this lesson: Students will complete an interpretive and
presentational assessment task.

1. Language:
Functions:
Vocabulary:
Vocabulary learned in Lessons 8-12
Key Linguistic Structures:

Key Linguistic Structures learned in Lesson 8-12.
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2. Content:
3. Culture:
Materials:

a) Students’ drawings of the rooms in their homes

b) Rubric for assessing the presentational and interpersonal assessment task
c) Whose home is this worksheets enough for a class of 25-30 students

d) Where is the bear sample worksheets

e) Stuffed panda bear or brown bears

Procedures:
1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say: £l
(dao; I am here). Stamp the students’ nametag. Count how many students are in
class and how many are not.

2) Assessment Activities

b) Presentational task: My home. Pass out students’ drawings of the rooms in
their home and the rubric that you will use to assess their performance on the
presentational task and interpersonal task. Model what each level looks like in
the presentational task described in the rubric and make sure that students
understand what they mean. Next have students take turns speak to the
microphone connected to free recording software on your laptop and present
their drawings of the rooms in their homes. Have them say This is my home,
followed by the individual rooms in their homes. When the students finish
their presentation, play the recording for the students to hear their own
presentations while rating their performance on this presentational task.

c) Interpretive assessment task: Whose home is this? Pass out the “Whose home
is this” worksheets. The worksheet should have several line drawings of the
rooms in different homes and a blank next to each drawing, and a list of
student names at the very top. The first item on this worksheet should be a
practice item. Hold up the name of a student, while presenting the rooms in
his/home. Model writing down the student’s name in the blank next the line
drawing in the practice question. Make sure that students understand how to
complete this task. Next, hold up a student’s name while whose home it is and
what rooms are in his/her home. Allow students time to write down the name
in the corresponding blank on the worksheet.

d) If time, introduce the interpersonal assessment task: Where is the bear? Model
this task with a student in your class. Hand him/her one “Where is the bear”
worksheet, a line drawing of rooms in a home, and a stuffed panda bear while
also taking a copy of each yourself. Put up a barrier in between you and the
student. Act very excited and say: f/)MIEERAZ >R (bdxidoxiongcanggilai; I am
going to hide the bear) while hiding it in one of the rooms. Show where you
hide the bear to all other students but not the student with whom you model
the task. Gesture for the student to hide his/her bear and show where s/he hide
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it to the class but not you. Show the class that your worksheet has a star on it,
indicating that you will ask question first. Begin by asking the student where
the bear is and whether or not it is in the living room, for example. Help the
student verify or negate your guesses. Keep the dialogues going till you find
out in which room the bear hides and mark the room with a check mark. Show
this to the class. Gesture that it is now the student’s turn to ask you questions.
Model this with additional students if necessary to make sure that students
understand what they need to do.

3) Closure:

Signal the end of the class by saying: [ (xiake; Class is over!). Gesture for the

students to stand up and say goodbye to the students: [F]==A]H I, !
(tdbngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 14: Assessment of Interpersonal Communication: Where is the bear?
Outcomes of focus in this lesson:
1. Language:
Functions:
Vocabulary:
Vocabulary learned in Lessons 8-12
Key Linguistic Structures:

Key Linguistic Structures learned in Lesson 8-12.

2. Content:
3. Culture:
Materials:

a) Rubric for assessing the presentational and interpersonal assessment task
b) Whose home is this worksheets enough for a class of 25-30 students

c) Where is the bear sample worksheets

d) Stuffed panda bear or brown bears

Procedures:
1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say:
(dao; I am here). Stamp the students’ nametag. Count how many students are in
class and how many are not..

2) Interpersonal Assessment Task:
a) Interpersonal assessment task: Where is the bear? Re-model this task with a
student in your class if necessary to make sure that students understand what
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they need to do. Also show the rubric that you will use to assess their
performance on this task to the students and model each level to make sure
that they understand what the levels mean.

b) Pair students up according to their proficiency level. Hand the “Where is the
bear” worksheets, line drawings of rooms in a home, and stuffed panda bear
or brown bear to the first pair of students. Put up a barrier between the
students so that they will not see where their partner hides the bear. Gesture
for the students to hide his/her bear. Explain that the purpose of the task for
students to find out where his/her partner hides the bear. Explain also that the
student whose worksheet has a star on it should begin the dialogue. Remind
them that when they find out in which room the bear hides, they should mark
the room with a star.

c) Continue with other students while also rating their performance on this task
on the rubric.

d) Transition to what families like to do by showing a picture of a family playing
their favorite sport or doing their favorite recreational activity. Ask students:
— KB4 ( yijiaxihuanshénme; What do s family
like?).

3) Closure:

Signal the end of the class by saying: [ (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F] =47 I, !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 15: What do my family like to do?

Outcome of focus in this lesson: Students will use XX (xihuan; like) and %% (ai; like) to
describe what sport /activity that members of their family like to do.

1. Language:
Functions:
Greeting
Leave-taking terms
Asking for/giving information

Vocabulary:

2]

JB&JE T (ginénjie; Thanksgiving)

t

SEAE (xingfl; happy)

X (xihuan; like)
% (ai; like)

Key Linguistic Structures:
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HXAA? ( xihuanshénme; What does like?)

W ( xthuan___;  likesto ).
% ( a loves )

2. Content:

3. Culture:

Materials:

a) Calendar

b) Pictures of families celebrating Thanksgiving

c) Pictures of common family sports or recreational activities

d) Picture card of your favorite sport or recreational activity

e) “What do members of your family like to do”” worksheets enough for a class of
25-30 students

Procedures:
1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say: £l
(dao; I am here). Stamp students’ nametag. Count how many students are in class
and how many are not.

2) Routine

Show pictures of families gathering together and celebrating Thanksgiving. Point
to Thanksgiving day on the calendar. Help students say: /& &7 (ginénjie;
Thanks giving.). Put pictures of family celebrating Thanksgiving day next to the
together on this day.)

3) Review

Review pictures of common family sports/activities. Place picture cards of
Chinese and American families performing these sports/activities in a magic box.
Act mysterious and pull cards out of the box. Have students name these activities
as a group.

4) Instructional Activities

a) Hold picture card of your favorite sports or recreational activities in one hand
and a big heart in the other. Model a student asking you:  ZIHZE A4 ?
(__ laoshixihuanshénme;What does Ms.  like?). Draw students’ attention
to the picture card and say:  ZJiEX  (_ l3oshixihuan _ ; Ms. -
__likesto ). Also act out the sport/activity and say:  ZJfi%Z
~ ( laoshiai  ;Ms.  loves ) while showing the big heart
next to the sport/activity.

b) Model this with a couple of students. Have the students pick one of his/her
parents’ favorite sports or recreational activities. Model asking the students:
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PREE /LIS ZE AT 4?7 (nibaba/mamaxihuanshénme; What does your
mom/dad like?). Have the students act out the sports/activities and say: I
WAL ERXR  (wobaba/mamaxihuan  ; My mom/dad likes to ). Also
say: IEE/WIE%Z  (wobaba/mamaai_ ; My mom/dad loves )
while holding up a big heart.

c) Assign students to work in pairs. Pass out “What do members of your family
like?”” worksheet. Have students take turns asking each other questions about
the sports/activities that their family members like. Have the students
complete the worksheets with the answers that their partner provides.

d) Introduce the “I have a happy family”. Also have students listen to the tune of
this song (available at: http://www.tongzijun.com/erge/mp3_338.htm) so that
they become familiar with it. Use picture cards to help students understand the
lines in this chant.

FTH MK, (woyduyigejia; I have a family)xi

N

SEFEIIZ, (xingfudejia; A happy family)

TEEEILA I, (babamamahaiyduwd; There is my mom, my dad, and me)

—NEMIIK . (yigexingfudejia; And we are a happy family).

T % ,(babaai  ;Dadloves )

[@i%% | (mamaai_ ; Momloves )

FAT= N 0IEL, (womensanrénxinlidnxin; Our hearts are together)
—NEMIMK . (yigexingfudejia; And we are a happy family).

5) Closure:

Signal the end of the class by saying: [ (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F]==A]H I, !
(tébngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 16: | have a happy family!
Outcomes of focus in this lesson: Students will say the chant “I have a happy family”.
1. Language:
Functions:
Greeting

Leave-taking terms
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http://www.tongzijun.com/erge/mp3_338.htm

Asking for/giving information
Vocabulary:

J&JE T (ganénjie; Thanksgiving)

5% (ai; like)

Key Linguistic Structures:
_ FEMREL? ( zaindli; Whereis  ?)
_fE m? (_ zaindli? Zai__ma; Is s/heinthe _ ?)

TE//NE (zai/buzai; Yes, s/he is. No, s/he is not.)

2. Content:
3. Culture:
Materials:

a) Calendar

b) Pictures of families celebrating Thanksgiving

c) “What do members of your family like” worksheets completed by students in the
previous lesson

d) Line drawing of rooms in an American house

e) Pictures/drawings of family members

Procedures:
1) Opening/Warm-up
As you read each student’s name, have the student raise his/her hand and say: £l

(dao; I am here). Stamp students’ nametag. Count how many students are in class
and how many are not..

2) Routine

Show picture of families gathering together and celebrating Thanksgiving. Point
to Thanksgiving day on the calendar. Help students say: /& &7 (ginénjie;
Thanks giving.). Put pictures of family celebrating Thanksgiving day next to the
together on this day.).

3) Review

Have students take turns acting out what sports/activities that their parents like to
do for the rest of the class to name. Encourage students to speak in complete
sentences.

4) Instructional Activities
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a) Reintroduce the chant “I have a happy family”. Have the students act out the
lines in this chant while saying it:

FTH DK, (woyduyigejia; I have a family)
EMMZ, (xingfudejia; A happy family)
TEWEILA I, (babamamahaiyduwd; There is my mom, my dad, and me)
—NEMIMK . (yigexingfudejia; And we are a happy family).
T % ,(babaai ;Dadloves )
@45 (mamaii ; Momloves )
FAT= N 0IE L, (womensanrénxinlidnxin; Our hearts are together)
—NEMINK . (yigexingfudejia; And we are a happy family).

b) Model presenting “My family and what they like to do to” the class. Say IX &
AT K (zhéshi womenquénjia; This is my family). Also say: X2,
(zhéshiwd  ; Thisismy ) and & % (wo___ai ; My

likes to ). Make sure that you introduce both family members and what
sport/activity they like.

c) Have the students stand in two lines. Pass out the worksheets “What members
of my family like” worksheets that their partners complete for them. Have the
students say who their family members are and what they like. Next have the
students standing at the end of one line move to the beginning position of the
line. Repeat this till the students are back in their original position.

d) Introduce the “Where is your 7 skit. Model this skit with one student.
Show line drawing of rooms in an American house and hand it to the student.
Have him/her select one family member and secretly hide him/her in one of
the rooms. Model asking:  7EWEEL?  7F g2 ( zainali?
Zai__ ma; Where is ? Is s/he inthe  -?). Model saying £/ {E
(zai/buzai; Yes, s/he is. No, s/he is not.).

e) Model this with additional students so that the students become very familiar
with the skit.

5) Closure:

Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [/ %47 H I, !
(tébngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.
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Lesson 17: Where are my family members?

Outcomes of focus in this lesson: Students will use 7E/A1E (zai/buzai; to be/not to be in
[somewhere]) to verify the whereabouts of their family members in their home.

1. Language:
Functions:
Leave-taking
Describing
Asking for/Giving information

Vocabulary:

JB&JE T (ginenjie; Thanksgiving)

i

% (a1; like)
Key Linguistic Structures:

XZUE? (zhéshishui; Who is this? )

X2 (zhéshi__; This is )
/A= XA 4 ? (tataxihuanshénme; What does s/he like?).
Tt /At 55 XK (ta/taxihuan___; S/he likes to )

2. Content:

3. Culture:.

Materials:

a) Calendar

b) Pictures of families celebrating Thanksgiving

c) Line drawing of rooms in an American house enough for a class of 25-30 students
d) Pictures/drawings of family members enough for a class of 25-30 students

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:
#l (dao; I am here). Stamp students’ nametag. Count how many students are
in class and how many are not.

b) Have a couple of students present their family members and the sport/activity
that they like to the class.

2) Routine

Show picture of family gathering together and celebrating Thanksgiving. Point to
Thanksgiving day on the calendar. Help students say: /&2 45 (ginenjig; Thanks
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giving.). Put pictures of family celebrating Thanksgiving day next to the calendar

this day.).
3) Review

Review the chant “I have a happy family”.
4) Instructional Activities

a) Re-introduce the “Where is your _ ” skit. Model this skit with one student.
Show line drawing of an American house and hand it to the student. Have
him/her select one family member and secretly hide him/her in one of the
rooms. Model asking: EMRE? 1 nh? ( zaindli? Zai  ma;

Where is ?Is s/he inthe  -?). Model responding to the question by
saying 1L/ (zai/buzai; Yes, s/he is. No, s/he is not.).

b) Model this with additional students. Next assign students to work in pairs.
Pass out pictures/drawings of family members, line drawings of the rooms in a
home, and “where is your " worksheets. Have two students put up a
barrier in-between then so that they could not see where their partners hide the
family member. Have them secretly hide one family member in one of the
rooms. Next have them ask each other questions about where they hide
him/her. Have them complete the worksheets based on the responses that they
receive from their partners.

c) Circulate among the students and observe students performing this activity.
Provide help when necessary.

d) Introduce the “Let me tell you about my family” skit. Model the skit with a
student volunteer. Show books that have blanks pages with the sentence
structures This is and S/he likes to written at the bottom. Have the
students cut out drawings of individual members of the family and their
favorite sports/activities and glue them into the book.

e) While showing drawings of the student’s family members, and their favorite
sport/activity, model asking the student: 1X 2 #E? (zhéshishui; Who is this? )
and B /fih =X A14 2 (tataxihuanshénme; What does s/he like?). Model

describing the drawings and say: X /& (zhéshi___; This is ) and 1t/
fth = XK (ta/taxihuan___; S/he likes to ).
5) Closure:

Signal the end of the class by saying: [ (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F] =47 I, !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 18: Let me tell you about my family!
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Outcomes of focus in this lesson: Students will use /& (shi; is ) and & XX (xihuan; like) to
introduce their family members and their favorite sport/activity. .

1. Language:
Functions:
Greeting
Leave-taking
Describing
Asking for/Giving information
Vocabulary:
JB&JE T (ginenjie; Thanksgiving)
48 (xingf; happy)
XX (xihuan; like)

Yoo

% (a1; like)
Key Linguistic Structures:

XZUE? (zhéshishui; Who is this? )

X2 (zhéshi__; This is )
/A= XA 4 7 (tataxihuanshénme; What does s/he like?).
Tt /At 55 XK (ta/taxihuan___; S/he likes to )

2. Content:

3. Culture:

Materials:

a) Calendar

b) Pictures of families celebrating Thanksgiving

c) Posters of rooms in a house

d) Pictures/drawings of students’ family members and their favorite sports or
recreational activities

e) Pictures/drawings of the family members of the students in China and their
favorite sports or recreational activities

Procedures:
1) Opening/Warm-up
a) As you read each student’s name, have the student raise his/her hand and say:

#| (dao; I am here). Stamp students’ nametag. Count how many students are
in class and how many are not.

b) Have a couple of students present their family members and the
sport/activities that they like to do the class.
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2) Routine

Show picture of families gathering together and celebrating Thanksgiving. Point
to Thanksgiving day on the calendar. Help students say: /& &7 (ginénjie;
Thanks giving.). Put pictures of family celebrating Thanksgiving day next to the
together on this day.).

3) Review

Put posters of room in a home in four corners of the room. Have student
volunteers go to one of the corners and have other students say where the student
1s.

4) Instructional Activities

a) Re-introduce the “Let me tell you about my family” skit. Model the skit with a
student volunteer. Have the students continue cutting out drawings of
members of their families and their favorite sports/activities and gluing them
into the book.

b) While showing drawings/pictures of the student’s family members, and their
favorite sport or recreational activity, model asking the student: X & #£? and
Uth/Ath = ¥4 ? Model describing the person/activity in the drawings and
say: IX & and fth/Ath =Xk .

c) Assign students to work in pairs. Have them take turns showing their family

book to each other and asking who the persons in the drawings are and what
sports/activities they like.

d) Circulate among the students and observe them perform this task. Provide
help when necessary.

e) Transition to “Let me tell you about my Chinese friends’ families”. Model
introducing the family of one of the students in your partner school in China
while showing their pictures and pictures of them doing their favorite
sport/activity.

5) Closure:

Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [/ 224 ]H I, !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 19: Let me tell you about my Chinese friends’ family

Outcomes of focus in this lesson: Students will use & and =-XX to introduce their
Chinese friends’ family and their favorite sport/activity.

1. Language:
Functions:
DRAFT
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Greeting

Leave-taking

Describing

Asking for/Giving information

Vocabulary:

e

JE BT (ganénjie; Thanksgiving)
S48 (xingfia; happy)
E XK (xihuan; like)
5 (ai; like)
Key Linguistic Structures:
IXAEUE? (zhéshishui; Who is this? )
/A=W A4 ? (tataxihuanshénme; What does s/he like?).

iXs&  (zhéshi  ;Thisis )

Ih/fth =Xk (ta/taxthuan_ ; S/helikesto )
2. Content:
3. Culture:
Materials:

a) Calendar
b) Pictures of families celebrating Thanksgiving

c) Pictures/drawings of the family members of the students in China and their
favorite sports or recreational activities
d) “What do members of my family like” worksheet

Procedures:
1) Opening/Warm-up

a) As you read each student’s name, have the student raise his/her hand and say:

%l (dao; I am here). Stamp students’ nametag. Count how many students are
in class and how many are not.

b) Have a couple of students present their family members and the sport/activity
that they like to the class.

2) Routine

Show picture of family gathering together and celebrating Thanksgiving. Point to
Thanksgiving day on the calendar. Help students say: /BZ 77 (ginenjie; Thanks
giving.). Put pictures of family celebrating Thanksgiving day next to the calendar

e —

this day.). .
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3) Review

Place pictures/cards of family sports or recreational activities that are popular in
China face down in a grid on the whiteboard. Have student volunteers come to the
front of the classroom and touch the pictures with a magic stick for the other
students to say what it is.

4) Instructional Activities

a) Pass out pictures of the family of the students China and family
sports/activities. Have students work in pairs first to create the book: Let me
tell you about my Chinese friends’ family by cutting out drawings of the
family members and sport/activities and glue them to the individual pages of
the book.

b) Assign students to work in pairs. Have one student act as a Chinese student
and the other student be themselves. Have them take turns asking each other
about who the family members are and what sport/activity that they like.

c) Circulate among the students and observe them perform this task. Provide
help when necessary.

d) Introduce the interpretive listening assessment: “Whose family is this?”” Pass
out the “Whose family is this?” worksheets what has 3-4 pictures/drawings of
family members and their favorite sports/activies and a list of student names at
the top. The first item on this worksheet should be a practice item. Hold up a
student name while describing who his/her family members are and what
sports or recreational actities they like to do. Write down the student’s name
in the blank next to the practice item and hold it up for the class to see what
you have written down.

5) Closure:

Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F]==A]H I, !
(tébngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 20: Assessment of Interpretive Communication: Whose family is this?

Outcome of focus in this lesson: Students will complete the interpretive assessment task:

Whose family is this?

1. Language:
Functions:
Vocabulary:

Vocabulary learned in lessons 15-19.
Key Linguistic Structures:
Key linguistic structures learned in lessons 15-19.
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2. Content:
3. Culture:
Materials:

a) “Whose family is this?”” worksheets enough for a class of 25-30 students
b) Sample “Tell me about your friend’s family” worksheets
c) Sample rubric for assessing the interpersonal communication assessment task

Procedures:
1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say: £l
(dao; I am here). Stamp students’ nametag. Count how many students are in class
and how many are not.

2) Assessment Activities

b) Introduce the interpretive assessment task: Whose family is this? Pass out the
“Whose family is this?” worksheets to students. The worksheet shows 3-4
families performing their favorite sports or recreational activities. At the top
of the worksheet is a practice item. Hold up a student name while saying who
are his/her family members and what sports or recreational activities that they
like. When you are finished with the description, write down the student’s
name in the blank next to the practice item and hold the worksheet up for
students to see what you have written down. Make sure that the students
understand what they need to do.

c) Begin the assessment by holding up a student name and describing who
his/her family members are and what they like to do. Allow students time to
write down the student’s name in the corresponding blank.

d) Introduce the interpersonal communication assessment task: Tell me about
your friend’s family. Model this task with a student. Show “Tell me about
your friend’s family”” worksheets. On one side of the sheet are the
pictures/drawings of a family and family members performing their favorite
sports. On the other side of the sheet is a matrix with family members in the
first column on the left and pictures/drawings of common family sports or
recreational activities on the top row. Hand one sheet to the student. Put up a
barrier in-between you and the student so that you do not see each other’s
worksheet. Show the star on your worksheet to the class and explain that this
means you should speak first. Ask questions about the pictures of the family
and their favorite sports or recreational activities on your partner’s worksheet,
while noting down this information by marking the corresponding grid with
an “X”. Next gesture that it is your partner’s turn to ask questions. Repeat this
with additional students so that they understand how to complete this task.

e) Show assessment rubric and model performance at each level so that students
understand what they mean.

3) Closure:
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Signal the end of the class by saying: i (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [/ 2% ] H I, !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 21: Assessment of Interpersonal Communication:
Outcomes of focus in this lesson:
1. Language:
Functions:
Vocabulary:
Vocabulary learned in lessons 15-19.
Key Linguistic Structures:

Key linguistic structures learned in lessons 15-19.

2. Content:
3. Culture:
Materials:

d) “Tell me about your friend’s family” worksheets
a) Rubric for assessing the interpersonal communication assessment task

Procedures:
1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say: %
(dao; I am here). Stamp students’ nametag. Count how many students are in class
and how many are not.

2) Assessment Activity

a) Interpersonal communication assessment task: Tell me about your friend’s
family. Pair students up according to your estimation of their proficiency level.
Hand a set of “Tell me about your friend’s family” worksheets to the first pair
of students. On one side of the sheets are the pictures/drawings of a family
and family members performing their favorite sport. On the other side of the
sheets is a matrix with family members in the first column on the left and
pictures/drawings of common family sports or recreational activities on the
top row. Have students put up a barrier in-between them so that they do not
see each other’s worksheet.

b) Have the students whose worksheet has as star on it begin speaking first and
ask questions about the pictures/drawings of the family and their favorite
sports or recreational activities on his partner’s worksheet and note down this
information by marking the corresponding grid with an “X”.
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c) Next, gesture for the second student to ask questions and complete the
worksheet.

d) Rate the students’ performance on the task and mark your rating in the rubric.

3) Closure:

Signal the end of the class by saying: [ (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F]2#4]H I !
(tongxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Lesson 22: What can | do in Chinese?
Outcomes of focus in this lesson: Students will complete the unit-level can do statements.
1. Language:
Functions:
Vocabulary:
Vocabulary learned in lessons 15-19.
Key Linguistic Structures:

Key linguistic structures learned in lessons 15-19.

2. Content:
3. Culture:
Materials:

Can do statements for a class of 25-30 students.
Procedures:
1) Opening/Warm-up

As you read each student’s name, have the student raise his/her hand and say: %
(dao; I am here). Stamp students’ nametag. Count how many students are in class
and how many are not.

2) Self-assessment Activity: What can I do?

a) Continue with interpersonal communication assessment task if not finished in
Lesson 21.

b) Pass out the “I can do statements” to the students. Explain that they will use
this to determine what they can say in Chinese.

¢) Guide the students through the statements. Model what each level means and
make sure that the students understand them.

d) Have the students work individually and help them think about what they have
learned and what they can do with Chinese from learning the lessons in this
unit.
e) Allow students time to complete the statements.
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3) Closure:

Signal the end of the class by saying: [ (xiake; Class is over!). Gesture for the
students to stand up and say goodbye to the students: [F]==A1H I, !
(tébngxuémenzaijian; Goodbye students!). Have the students say goodbye to you.

Appendix | Vocabulary List
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1. Identifying and naming (listed by content area)
People and Family
% [E A (me&iguorén; Americans)
H[E A (zhongguoérén; Chinese)
K (jia; families)
F:48 (xingfu; happy)
F (wo, me)
= (baba; dad)
44 4% (mama, mom)
B} A} (gegg; older brother)
WH4H (jigjig; older sister)
55 5 (didihé; younger brother )
Rk ( méimei; younger sister)
Rooms in a home
% (jia; home)
% )T (canting; dining room)
J&F 5 (chufang; kitchen)
& JT (kétinghé; living room)

fif % (woshi; bedroom)
MR = (dixiashi; basement)

Holiday

JE& BT (ginénjig; Thanksgiving)
Action Verbs

E X (xihuan; like)

5% (ai; like)

Expressing happiness

SEHE (xingfu; happy)

2. Classroom Commands (Key Linguistic Structure)

Classroom command/leave-taking terms
# (dao; I am here)
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TR (xiake; Class is over!).
A=A L (tdngxuémenzaijian; Goodbye students!)

Ask for/Give Information (Key Linguistic Structures)
WEE N\ (ndguorén; What country are they from?)

PR BLA WE? (nijialiydushui; Who are your family members?)

H (yOu [ 2 & A I ) 24 F5]; They are [address terms for the

family members].)

A A (AR A R o Bk

.....

_ [numerals] [address terms for the siblings])
(e (KEERL A4 FK)?  (niydu [jiatingchéngyuadndemingchéng]
WH ? (shuiyou ; Who has )
X (zhéshiwoddejia; This is )
7t HN? (zaikétinglima; Is it in ?)
TE/ANTE (zai/buzai; Yes/No)
AT AFE? ( shishé meyang; What is/are like?)
W B —FE/AN—F£ 2 (naliyiyang/buyiyang; How are they the same/different?)
_ HMIXHIKE [ 18] i 44 FR](
dejiayou/méiydu [ fangjiandemingchéng];  ’s home has/does not
have [names of the rooms]
HXAA? ( xthuanshénme;What does like?)
=/ xihuan___; likes to ).
% ( ai loves )
TERREL? ( zainili; Where is ?)
_1E 2 ( zainali? Zai _ma; Is s/he inthe  ?)

TE//NE (zai/buzai; Yes, s/he is. No, s/he is not.)
XZUE? (zhéshishui; Who is this? )

Y (zhéshi__; This is )
/A= X A4 ? (tataxihuanshénme; What does s/he like?).
Tt /A = XK (ta/taxihuan___; S/he likes to )

Appendix Il Chants

Chant I I Have a Happy Family!

FTH MK, (woyduyigejia; I have a family)

= MELY, (babahémama; My mom and my dad)
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BFEFAIGHEH, (gegehéjigjis; My older brother and older sister)

5 FIGRGR, (didihémeéiméi; My younger brother and younger sister)
BHKEEC. (haiyduwdziji; And me myself)

FEEEMK . (woaiwddejia; I love my family).

Chant Il This is My Home

XZEFRIIZK, (zhéshiwodejia; This is my home.)

BT FE 5, (cantinghéchufang; This is the dining room and the Kitchen)
BT MEM=E, (ketinghéwoshi; This is the living room and the bedroom)
WA H T =, (haiyoudixiashi; There is also a basement)

HEZHRMK. (woaiwodejia; I love my home.)

Song/Chant Il I Have a Happy Family

TAH K, (woyduyigéjia; I have a family)

e

FEMIIK, (xingfidejia; A happy family)

TS A I, (babamamahaiyduwd; There is my mom, my dad, and me)

— M EMMK . (yigéxingfudejia; And we are a happy family).

W&  ,(babaai  ;Dadloves )

0inz  (mamaai ; Momloves )

BAIZN0IEL, (womensanrénxinlianxin; Our hearts are together)

— /N EMPIZK . (yigéxingfudejia; And we are a happy family).

Appendix Il Teacher Rubric for Assessing Presentational and Interpersonal
Performance Task

Student Name: Task:

| E 2 3 4
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TASK
COMPLETION
FLUENCY,
GRAMMAR
VOCABULARY
AND

COMPREHENSIBI-

LITY

no competency

Student cannot
ask or answer
any questions;
speaks with long
pauses;
inaccurately uses
basic language
structures and
vocabulary;
responses barely
comprehensible.

some
competency

Student can ask
Oor answer one or
more questions;
speaks slowly
with frequent
pauses,
somewhat
inaccurately uses
basic language
structures and
vocabulary;
responses mostly
incomprehensible

competency

Student can ask
or answer more
than two
questions;
speaks with
some hesitation
but manages to
continue,
accurately uses
basic language
structures and
vocabulary,
responses mostly
comprehensible.

above-average
competency

Student can ask or
answer many
questions;

speaks
continuously with
few pauses;
features rich use of
basic language
structure and
vocabulary;
responses readily
comprehensible.

Adopted from 2004 Foreign Language Program of Studies, Fairfax County Public
Schools and New Ways of Classroom Assessment by James Dean Brown (Editor)

Appendix IV What Can | Do in Chinese?

Circle the face that tells us how well you think can say the things that we have

learned: © ® ©.

In Chinese I can ...

1. Address members of my family. © S ®
2. Introduce my family or my friend’s family. © S ®

DRAFT
2009 © Center for Applied Linguistics and National K-12 Foreign Language Resource Center
51

10.20.09



Say how many siblings I have.

Ask if someone has siblings.

Ask and say what sport or activity someone likes to do.
Say the names the rooms in my house.

Ask and say where someone or something is.

Ask questions to compare two people or things.

o 0 =N kW

Tell people about my home.

© © 6 6o 6 6 6
© O 6 o606 6 6
0 0 0 0 6

10. Ask who someone is.
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